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University Teaching and Learning is based on 

the idea that good teaching at university is

aimed towards student learning. Therefore, 

learning activities in teaching and in lectures

play a big role in this book.

The book contains experience-based and 

 research-related suggestions as to how to 

plan, carry out, evaluate and develop your 

own teaching within the framework provided 

by the university and research whether this 

be traditional lectures and supervision-

tasks; case and project work or e-learning. 

The book furthermore equips the individual 

teacher with tools to refl ect on his or her 

learning theoretical foundation.

University Teaching and Learning is written 

with university teacher training and other

introductions to university teaching and 

learning in mind. In addition to new lectu-

rers, the book is also aimed at the seasoned 

 lecturer looking for inspiration for his or her 

own, the team s or department s teaching.

University Teaching and Learning is authored 

by a number of lecturers, developers and

researchers affi liated with Danish Network 

for Educational Development in Higher

Education.
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Foreword to the English edition

University Teaching and Learning is the first comprehensive Danish text-
book about university teaching. This textbook is intended for teaching 
and learning in higher education programmes and other introductory 
courses for university teaching and learning. The book is for both new 
teachers and teachers looking for inspiration for their own, their team’s, or 
their institution’s teaching. This translation of the Danish edition meets 
an expressed need from those teaching university pedagogy to Interna-
tional faculty teaching in Denmark.

The questions of what constitutes good university teaching, which 
principles are involved, which models are used are under constant debate. 
In this book, the quality of teaching is not a question of quantity, of how 
many students complete the programme, of how quickly they do so and 
with how many contact hours, but rather a matter of content, form and 
learning for both students and teachers.

The fundamental idea is that good university teaching is learning- and 
student-oriented. Learning activities in teaching and between sessions 
therefore play an important role in this book.

The book is intended to assist teachers in their work, and therefore 
contains many specific suggestions for practice. The book’s 32 authors are 
practitioners, developers and researchers, most of them are educational 
developers at the different universities and research centres in Denmark. 
Most Danish universities and faculties are represented here, and many of 
the book’s chapters are written in collaboration by authors from different 
faculties.

The book is not heavy on theory, but is theory- and research-based.
We have aimed for an identical structure in all the book’s sections: 

Each chapter opens with a presentation of the pedagogical themes and the 
teacher’s challenges, followed by a presentation of various options for the 
teacher. To argue for and substantiate these options, we also present the 
rationales behind our suggestions. Finally we recommend resources and 
literature for further reading.

The Danish edition, Universitetspædagogik, has been translated into 
University Teaching and Learning by Elizabeth Li and revised by Nicolai 
Paulsen.




